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To a degree unprecedanted in history, the public
schools of America are offering educational opportunities to
all of the people. With this greatly increased and diversi-
fied population the school has been designated by the people
tc assume many new tasks in addition to 1ts traditional ones.
There are four major responsibilities which devolve upon the
schools. Pirst, children must de helped to learn the funda-
mentals of reading, writing, and srithmetic, Second, chil-
dren must be encouraged to asquire & rich store of knowledge
which constitutes their cultural heritage, %Third, the schools
must help children to grow in the necessary akills, hadbits,
and attitudes essential to the continuation snd improvement
of ouwr demooratic way of life, And, last, youth must be
helped to sslect and prepare for vocations which are soclally
constructive and persomally satisfying,

This tremendous task of the schools is the responsi-
bilisty of all who are engaged in the educational enterprise,
In the last analysis, however, the degree to which 1t is
achieved for each child is largely dependent upon the effec-
tiveness of each teacher with whom the child has contact., It
is the classroom tescher to whom the child looks for help and
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for understanding., It is the teacher who must select from
among the multitude of possible experlences those which are
most appropriate for one particular group of children at

one particular point in time and space, It is the teacher
who must gulde the learning of each individual in the e¢lass-
room so that each may achieve maximum growth, Upon the suc-
cess or fallure of the teacher depends the quality of American
education, It follows then that the education of teachers
must be of superior quality,

The quality of teacher education programs is depend-
ent upon the validity of the assumptions upon which they are
based and on the wisdom and judgment used in translating
these assumptions into learning experiences for prospective
teachers. Upon what bases should a teacher education program
be bullt?

There are three basic interrelated factors which must
be considered as teacher educators develop programs by which
to prepare young men and women to aasume the vital role of
teacher in our society, These factors are (1) the needs of
those young men and women as they embark upon their program
of teacher preparation, (2) the demands which the values and
realities of the American culture make upon those who would
be succesaful cltizens and genuinely professional people,
and (3) the nature of the learning process which determines
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the ways in which students may grow in ability to perform
the teaching task, '

The term "needs’ has been widely and loosely used by
educators., The interpretations given have ranged from an em-
phasis on the immediate and transitory interests of students
to an emphasis upon those characteristics which school and
college personnel hope the student will have acquired by
adulthood, One emphasizes the present, the other the future;
one deals largely with the individual distinet from the soci-
ety of which he is & part, the other largely with the soclety
apart from the individuals who constitute it, No one of these
emphanses would seem to be g sufficient definition of needs,
Rather, all are essential to an adequate explanation of the
term. Interaction between the individual and his environment
gives rise to needs, The continuity of living would Indicate
that future needs of individuals are determined by the ways
in which past and present needs have been satisfied., Havig-
hurst, using the phrase "developmental tasks® to denote 2
broad category of need, brings these four aspects of need
into relationship in the following definition:

A developmental task is a task which arises
the Individual, suscessful achievement of

which leads to his happiness and to success
with later tasks, while failure leads to
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mhappiness in the individual, &Wal
by th mhbym failure with later tasks

Recent developments in psychology and allied fields
point to the highly personal nature of laaming and indicate
that, though educasion 18 a social process, learning is a&n
individual process based on the experience and purpose of
the learnsr. Two closely related leamming principles which
have been established indicate the lmpertance of detemmining
the problems and concerns--~the needs--which students face,

1. mmmmxnmuanmzmm
terms of the meaning it has for him,

2, An individual responds to a situation in
terms of his own purposes,

Snygs and Comds in commmting on these principles say!

The important fhing in the detemingtion of
behavior is not the objestive mﬂ-:l.gnen of
objects and facts in the ield,
but the meaning that those objects and mu
have for the individual, This

found in the ml&timm of the e& ect m
the phenomenal self, in role which the
object or fact is ran to have in the satis-~
faotion of need, . . . 2

Corey, in discussing the same prinoiples in relasion to gen-
eral stuoation, Skyst

w mmauvu



LIBSA
LD1411.D57B71


People learn ln order (o reach goals or

achieve values that are of personal worth

to them . , . learning 1s undertaken be-

cause of purposes that are significant to

the individual himself, In order to¢ achleve

these goalis, he seeks exporiences that he

believes will enable him %o learn what he

must in order tc become /what he asplres to

ve/. 3

These two basic learning principles would suggest

that in the bullding of & program for potential teachers
conselous attention should be given to the student, his
past experiences and hias present aspirations, They would
further suggeat that to realize the desired goals of any pro-
gram, the curriculum maker should utilize all avallable
knowledge about students and devise new ways to secure addi-
tional information., Three kinds of knowledge about students
can be brought to bear in the planning of a program of experi-
ences for prospective teachers, These are: (1) the needs of
the late adolescent generally; (2) the over-all needs of the
student body of the particular teacher preparing institution;
and (3) the needs of each individual student, The first and
second may be utiliged in the preplamning of a total program
of experliences, The second and third would suggest that cone
tinuous study of students, individually and groupwise, be
carried on in order that the program may continue to be pur-

peseful and meaningful to those for whom it 1ls designed.

BEﬁéghum 4. Corey, 'Psychological Poundations of Gen-
eral Sducation,” Gen@rai Bducation, Fifty~first Yearboo: of
the Natlional Soclety fo @ atudy of Education, Part 1
(Chicagot University af Chaaaga Preaﬁ, 1552), p. 53.




The needs of Individual students define the start-
ing point in an educational program, They do not define
the end goals. 'The ends and objectives of education are
social ends and objectives, having the!r source not in the
purely private needs and interests of individuals but in
the ideals and demands of neeiety.“a It is therefore to the
nature of tha soclety that we must turn for the second major
basis on which to bulld a teacher sducation program,

The goals of education are social, The school has be-
come the chief agent for the induction of children and youth
into the culture, There are two major responsibilities which
the school must carry out in order that this induetion be
successful. Children and youth must grow to understand and
act upon (1) the ideals and values of the culture, and (2)
the social, economic, and political realities of the society,
For the curriculum maker this indicates that experiences
must be selected which foster such growth, It further indi-
cates that the means chosen must be compatible with the ends
gonght, Demoeracy will not be fostered in the authoritarian
claasroom; social understanding will not develop from a con-
sideration of factz apart from their social context.

48, 0, Smith, W. O, Stanley, and J, H. Shores, -
mang%la of Curriculum Development {New Yurkt World Book Co.,
Y ks Po LA




Quite obviously, those concerned with teacher educa-
tion must give particular consideration to the values ard
realities of ocur culture for upon teacher preparing institu-
tions rests a double responsibility. Prospective teachers
must themselves be mature in their understanding of and
action upon social values and realities, PFurther, they must
grow in ability to help children and youth attain such matu-
rity. Clearly, the teascher educator must exam.ne carefully
the ends--the knowledges, skills, attitudes, and behaviors--
which the culture demands of its citizen-teachers, and the
means~-the selection, organization, and guidance of experi-
ences-~which will prepare such teachers,

The two bases for curriculum construction which have
been discussed indicate the beginning and end points in pro-
gram planning, The third basis--the nature of the learning
process--clarifies for the curriculum bullder the route
which must be traversed between these two points. In the past
several years much has been discovered about the general nature
of learning, It is generally agreed that learning is a proc-
e8s rather than an end product; that learning is the result
of interaction of the individual with that part of his en-
vironment which he perceives; that it is through experience
that learning takes place,



Exporience 13 simply an intermction of a.
child, adult, or other living Shing with
sn environment. When & student has ex-
periences, he 15 stimlated and reacts.

+ Experience is simply seeing, hearing,
mzmg. mting, wnmg and 80 on, and
erhaps & ythi se as a result,

% e w mg m

we do something in return. There sre no
special kinds of Iamim that talke place
other processes than experiencing.

through
It i3 only through experience t we
learn,

aimiﬁmﬁwint 1! thus ihe king ¢

Knowledge has been wmnlam through psychologlcal
research sbout the ways people acquire motor skills, factual
Iknovledge, concepts, generalizations, attitudes, and other
learned behaviors, This knowledge offers a basis by which
to select, organipe, and gulde the spesific experiences by
which, in a span of four or more years, prospestive teachers
may be helped to achleve those skills, attitudes, snd knowl-
edpss demmnded of them as professional persons and as sffec-
tive cltizens in the American culture,

Extensive thought and resesrch have gone into the
determination of the problems and concerns of lateasdoles-
cents in the American culture, 3Such research offers a basis

Sa utmmwmdml. &mi %m

I (Chicago: mimxey afemmem, 1950), p. 25.



for a degree of preplanning of a college program, In order
that this general information may be most effectively used,
it is Important that every institution concerned with edu-
cating young people determine the particular backgrounds of
its students and the specific ways in which generalized
needs manifest themselves, Evidence of the existence of
specific needs on the part of many students presents one
firm basis for the preplanning of a curriculum, ZKvidence
of specific needs on the part of a few students affords in-
formation necessary for determining the degree and kind of
Tflexibllity which the program must possess and the nature of
the guldance which students must receive,

This study is an attempt to bring together informa-
tion about and to determine the needs of elementary educa-
tion students at Danbury (Connecticut) State Teachers College,
For purposes of the study needs are defined as student con-
cerns, problems, and inadequacies of a personal, social,
physical, professional, or academic nature as recognized by
students or staff’, Information has been gathered concerning
those elementary education students entering Danbury State
Teachers College as freshmen in September, 1954. The assump-
tior is made that this group is typical of students entering
the elementary program in the recent past and of those who
wlll enter in the near f&tﬁt@;s and that data about the

6Jonn M, Tufts presents evidence in "Development of
Reading Improvement in the English Program at Danbury State
Teachers College”’ (unpublished Ed. D, project, Teachers College,
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background and the needs of these students may be used,
therefore, insofar as they may be considered valld as a
basis of curriculum development.

After pathering and interpreting data about this
group of students, these data are translated into statements
of need which are then grouped into categories of needs.
From this translation and categorigation the implications
for curriculum development are Indicated and specific rec-
onmendations are made, Modifications of these recommenda-
tions and suggestions for next steps in the process of
curriculum development at Danbury State Teachers College
are made in relation to (1) the realitles of faculty inter-
est, readiness, and time commitment; and (2) student opinion
of the effectiveness of the current and proposed procedures,

No attempt 1 made in this study to deal with the
specific goals of a teacher education program, the specific
experiences which student needs and the demands of the
socliety require, or the apecific eontributions which each
discipline may mae to the accomplishment of agreed upon
goals. Though these are problems to which answers muast be
found befors a total surriculum may be projected, they are
properly the province of the total staff requiring the many

Columbla Unlversity, 1956), pp. 27-35 which indlcates that
this elementary educatlon group is very similar to entering
slementary edusation elasses from 1957 fo 1097 14 terms of
reading abllity and IQ,
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talents of all concerned,

Data used in thig study have been 2ollected in four
stages over 2 pericd of one year, Sach Jdzta-collecting stage
was contingent upon the compleftion of that immediatelr pre-

ﬁ#&inﬁ it,

The first stage, comprising the first semester of the
college year, was focused on the collection of written infor-
mation about the group of elementary education students who
made up the study population, These data fell into three
categoriess (1) entrance data, (2) information collected
through two course areas, and (3) interim period planning work-
sheets,

The entrance data are comprised of application formsj
high school recommendations; entrance examinations to deter-
mine intelligence quotient, imowledge of high school subject
matter content, and reading ability; admissions interview
ratings with faculty comments; and medical records from a
physician and from the college health and physical education
department. Through required courses in the social science
and education departments the following inventories were ad-
ministered: the Allport.V '
Watsor-Glaser Critical Thinking Appraisal, and the Minnesota
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Soclograms constructed in
gggahalggx were utilized, Statements on the cholce of ine
terin project and the reasons for this cholce were extracted

After bringing together these data, 2 preliminary
anslysls was made to determine from them the direction to be
taken in the second stage of the study. Because the coopera-
tion of the study population was required to carry on the
second and third phases of the collection of data, 1t became
necessary at this time to introduce the students to the study
and the role which they might play in 1it,

The orientation of the freshman elementary education
students to the study took place in the regular class meet-
ings of the required soclal science course, a year course
taught by the writer, At this time the students were informed
that an effort was being made to find ways to improve thelr
college program by getting their reactions to it; their criti.
cisms of it; thelr suggestions for changing it; and the rea-
sons for thelr likes, dislikes, and suggestions. In order
that the freshmen might not become self-conscious, the empha-
sie was placed upon the program; no reference was made to
their needs, The students were then asked if they were inter-
ested and would be willing to participate in such a study,
They were further informed that participation ‘n the study
would entail their contributing a two-hour block of free time
gither ndividually or in small groups. 7The opportunity was
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glven them to raise any questions they might have after which
they were asked to think about the proposal and make their
individual decisions before the next class meeting., They
were agsured that failure to participate would have no bear-
ing upon the social science course they were taking,

At the following session of the class all studenta
sgreed to participate In the atudy and indicated several two-
hour blocks of free time which were availsble for meetings.
They were asied if they cared to self-select thelr small
groups or to have them arrenged for them in the times they
had indicated to be free, The students stated that they pre-
ferred to be assigned to groups. They requested that these
groups be scheduled for meeting times and that the assigrments
and schedules be reported to them to assure that there would
be no time conflicts created. This procedure was followed,

The grouping of the study population involved (1)
division into two basic groups, namely, those who would pare
ticipate in group conferences and those who would have indi.
vidusl interviews; and (2) division of those who would par-
ticipate in group conferences into small groups. The nemes
of all freshmen elementary education students were listed
alphabetically by sex in omder to assure that the small
number of men students would be proportionally represented
in each sampling. Every third person was designated to have
an Individual interview; the remaining two-thirds of the
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group were designated to participate in group conferences,
The latter group were then divided into small groups on the
following bases: (1) time avallable in common and (2) at
least two men students in any group to which men were

The second atage, carried out during the first half
of the second semester, involved the collection of informa-
tion from two-thirds of the study population through small
group conferences, Five groups of from six to eight students
moet onoe for a period of one and one-guarter to one and one-
half hours each, The conferences were held in a conference
room which students were sccustomed to use for informal com-
mittoe meetings and in which & high degree of freedom from
interruption could be assured,

At the outset of each conference the purpose of the
study was reviewsed; the students were iunformed that no names,
either theirs or any they might mention, would be recorded;
and 3 roquest was made that one student volunteer to talce
notes whilsh could serve as & ochwok against the writer's notes,
Thus, during each conference handwritten notes were taken by
2 student and the writer, PFollowing the conference both sets
of notes were transoribed; the stwdent's verbdatism, the
writar's with some few sdditions from memory of the conference
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content,
The following discussion gulde, based on data colliected
in the first stage of the atudy, was used in each conference:

1, Orientation program
Whom 414 you meet? Students? Faculty?
m:m%m want help witht
you
Mugm'hiwmm,_ ¢t would you wish
0 have uded in orientation?

2. Righ school background
mwmmmor?emmzpwmmwﬁm

ning your work
¥nat have you baen Joast 1 epared
¥hat has been your biggest ad

3. Relationship of what you dc to temsching
mmm;uwm you

Otheyr contacts through the college?
Are there you would like be doing
in relation to yowr chosen fleld?

4, Sooial setivities - individual snd
¥What are you doing extra-class-wise m‘!
Are there things you would like to be doing
that are not available to you now?

5. Any last words?

Upon completion of the smell group conference schede
wle, & preliminary swsary of the content of thase confer-
ences was made, Prom this sumsary an interview guide was
sonstructed to serve as the basis for the third phase of
the collection of dats,
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m ﬁziNshwe, mmmmmnww
of the seoond semester, was centered on the collection of
information from the remaining one-thimd of the study popu-
lation through individual interviews, Seventeen studente
had interviews lasting from thirty to seventy-five minutes
each with most averaging between forty-five snd fifty min-
utes, These interviews were held in the writsr's office to
which students were accustomed to come on both psrsonal and
asademic business and in which & high degree of privacy and
freedom from interruption sould be assured,

At the outset of each interview the purpose of the
study was reviewed; the student was informed that no names,
elither his or any he might mention, would be recorded; and
the student was told that he should feel free to decline %o
anuwer any questions to which he 4id not wish to respond,
Throughout the interviews detalled handwritten notes were
taken by the writer. Pollowing the interview the notes were
transeribed with some gaps filled in from memory,

The following interview guide, bamed on data col-
lected in the first and second stages of the study, was used:

pl ey oy oy ok oy A

from high sehool to ?
2. ¥hat have been your awu ions for college?
3. What mﬁmﬁm do you feel the facuity

have for you'
&, M&n&mmm&mmmﬁm
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sw habits and problems
14 you have any difficulties with time

budgeting and time sgures?

2. DPid you have any 4 culties with akills

in reading for meaning? Nobe taking?

, Library usage?

3. Are there any content area shortages whigh
handioup you here?

Seneral education recomssndat’

1. Do you recognize & use for the work which
you are now having?

2. Are any of your courses interrelated?

3. Are there things which you wish you knew
wore mum Which you wish you ¢ould
study now?

4, Do you see the need for elgsctives in your

pwgm? In what areas?

5. Should all genersl educstlion courses be in
the first two years? ¥What of thelr rela-
tlen to you &8 a potentisl teacher?

Professional program
1, W¥Where have you had Ww&twn to declde
on btesching &8 & caresr? Kishﬁm:alw
cational guldarnce? Interim progran?
2, VWhat, if anything, would you xmluﬁa in your
program now in relation to ?
&. How do you react to chservation and
mz.ywxmz vish azmmm
b Kw do mct to momnx to
D, Jou e
in more knowledge of schools and
ir progreos?

MW

1. Mttg‘wmm“mmmm
2. How wll &i&mmrw 3t7 Utilipe 1t?
3. m« amu have any estions for all m:m
wawmmymmmw?

Social and extra-class activities

1, Po you feel that you know others on the
campus? Seations, departments, upperslass-
me? How long 414 1t take to become sc-

2. Are you m;ms? on or off campus?
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3. mmmxwmmmmswm how
dress, eto,-~in such situations as a
reception, formal danse, buffet supper,

mrf‘miaa introdustions, m&:&w new Wﬂ

&, What are the things you do through the college

, in your leisure time?

5e %% our outside activicles? Por work?

6. What activities would you like to m & regue
lar part of the college program?

4. Student-faculty relationships

1, What kind of relationship do you want with
faculty membere? BHow best bulld 1it?

2., How well Mmrmlmmmnmnw
All of them? Your own teachers? Your
advisor?

3, Wnat 4o you want from your advisor? Should
advisors change?

K., Orientation m
" 1, How de you reast to having:
Be ~brother, dig-sister mm‘!
b, me tion rar freshnen?

I, Anything which you would wish to add or to empha-

sige about your program &% Danbury?

Upon completion of the intevview schadule the data
sollected throughout the college year, by all three procedures,
were brought topether and analyred. The results of this analy-
sis were translated into a statement of needs and these needs
saterorized. From these selfl-identified needs of Creshmen
elementary education students, implications for cwrriculum
revision were dvawn.
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It wes doemed wisme to secure student and faculty re-
sstion to the statement of needs and to the J OPOS
curriculum implementation. Por this purpose two quastlone
naires--one %o be administered to senlor elementary educa-
tion students, the other to the sollege staff--were con-
structed.! Both questionnalres were organized on the basis
of the categories of need, Under each catepory heading the
reeds appropriste to that category were listed, Ismediately
following each oategory the proposed currioulum implementa-
tionz tc meet that category of need were listed,

The student questlionnaire was administered through
two sections of the senior Curriculum Materials sourse to
fifty-nine of the sixty elementary education seniors, They
were asiked to respond on & three-point secale to two questions
in relation to the needs listed in each category: (1) How
much has the college helped you to meet this need and (2)
how much responsidility do you feel the college should take
for meeting this nead? In relation to the proposed curric-
ulvm ‘mplementation they were asiced to respond on & three-
point scale to the question: How well do you think this
curriculum implemsntation meets this casegory of need?

The faculty questlounaire was distributed to fifty-
nine administrative and instructional stafl members at

Tsee Appendix € for ooples of both questionnalires,

gals oy
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separate faculty meetings of the college and the two labora-
tory schools, Faoulty members were asked to respond on &
three-point seale to two questions in relation to the needs
1isted in each category: (1) How real and important & stu-
dent need is this and (2) how much attention should the college
give to meeting this need? They were further asked to respond
on & three-point scale to two questions in relation to the
proposed curriculum implementation to meet each category of
need: (1) How well would this curriculum proposal meet the
sategory of need indicated and (2) how much time is the staff
Justified in taking at this time to plan for this proposal?
Yorty-nine questionnaires, 83 per cent of those distributed,
were completed individually and returmed for tadulatien,

With the return of both sets of questionnmires they
were separately tabulated and comparutive indioces were com-

Comments made on both sets were extracted and snalyzed, XNo
additions were made by students to the listing of needs,
analyzed, and, within the definition of needs used in this
study, added to the categorised listing previcusly developed,
The student and stalff reactions to the needs of students and
to the proposed cwrriculum implementations were utilized as
one basis upon which to make recommendations for next steps
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in the development of the slementary education currlculim at
Danbury State Teachers College.

~ The chapters which follow present the findings of the
study, In Chapter II the college and community setting are
described, Chapter III reports the descriptive written data,
about the student population, gathered in the first stage
of the study and Chapter IV the findings from the small group
conferences. In Chapter ¥V are presented the data from the
individual interviews, the additions made Dy the staff to the
listing of student needs, and the final categorisation of
student needs as revesled by the study, Chapter VI suggests
the implioations of these findings for curriculum development.
Chapter VII deseridbes the reactions of seniors and staff to
the findings and curriculum proposals and suggests iLmediate
‘next steps which might be taken in the elsmentary education
program at Danbury 3tate Teachers College.





